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School Information

General Information

 Name GEMS Cambridge International School

 Esis Number 9232

 Location 138,Al Muntasaf St,Bani Yas,Abu Dhabi 24404

 Website http://www.gemscambridgeinternationalschool-abudhabi.com/

 Telephone 025104343

 Principal HAZEL GOVENDER

 Inspection Dates 03 to 06 Feb 2025

 Curriculum British



Information On Students

Cycles Cycle 1 - Cycle 2 - Cycle 3 - KG

Number of students on roll 3675

Number of Emirati students 647

Number of students of determination 139

Largest nationality group of students India - UAE - Pakistan

Information On Teachers

Number of teachers 198

Nationalities India - United Kingdom (UK) - Philippines

Number of teaching assistants 33

Changes since the previous inspection

Since the previous inspection, the school's overall performance has remained Very Good, reflecting the school
and leadership's commitment to sustained improvement across most subjects and throughout the school.

Students’ achievement in Arabic as a first language has remained Very Good across all phases. Arabic as a
second language remains the same at Good attainment and Very Good progress across phases 2 and 3. 

In Islamic education, achievement remains Very Good across phases 2, 3, and 4. Students' achievement in UAE
social studies also remains Very Good across phases 2 and 3.

In English, students' achievement in Phase 1 has improved in progress which is now Very Good and attainment
remains Good. Achievement has remained the same in phases 2, 3 4 where attainment is Very Good in Phase 2
and progress is Outstanding; achievement has remained Very Good in Phase 3 and Outstanding in Phase 4.

In mathematics, students' achievement has remained the same in phases 1, 2, and 4 where in Phase 1 attainment
remains Good and progress remains Very Good; achievement has remained Very Good in Phase 2; and remains
Outstanding in Phase 4. Achievement has improved to Outstanding in Phase 4. 

In science, achievement remained the same in phases 1, 2, and 4 where in phases 1 and 2, achievement remains
Very Good; and in Phase 4 achievement remains Outstanding. Phase 3 achievement has improved to
Outstanding in this inspection.

Student learning skills remain Very Good across phases 1, 2, and 3 and have improved to Outstanding in Phase 4



reflecting a clear focus on enhancing teaching and learning through a well-planned, targeted, and often bespoke
professional development plan.

The previous inspection did not evaluate students’ personal and social development and innovation skills.
Personal development is now evaluated as Outstanding across all phases, with exemplary student attitudes and
behavior. Knowledge and appreciation of Islamic values, Emirati culture and other world cultures has been
evaluated as Very Good across all phases. Each phase has been evaluated as Outstanding for social responsibility
and innovation skills. Students demonstrate robust social responsibility, community engagement, and
environmental consciousness by actively participating in and leading service initiatives, sustainability projects, and
innovation-driven activities.

Teaching across phases sustained a Very Good judgment in phases 1, 2 and 3 and has improved to Outstanding in
Phase 4 in line with students' learning skills due to very effective and sustained professional development
combined with a concise performance management system that focuses on the impact of teaching. Teachers
plan imaginative lessons ensuring learners are actively engaged and making progress. In the Foundation Stage
students would benefit from a more regular student-centred approach. In all phases, assessment remained
Outstanding due to the application of assessment information to positively impact teaching and learning. The
analysis of EAL student progress in FS would benefit from a closer alignment to starting points and baseline
information.

Curriculum design and adaptation were not included in the previous inspection process, but both indicators are
now evaluated as Outstanding across all phases. The school offers a well-structured, flexible, and inclusive
curriculum that aligns with national priorities and meets the needs of all students through innovative transition
arrangements, targeted modifications, and cross-curricular links while promoting enterprise, innovation, and a
deep appreciation for UAE heritage and culture.

The health and safety of students continue to be a strong feature of the school and continue to be evaluated as
Outstanding, as at the previous inspection. The school maintains a robust system for safeguarding students,
comprehensive health and safety protocols, and well-equipped facilities complemented by initiatives promoting
student well-being. The exemplary care and support of students is a feature of the school and continues to be
evaluated as Outstanding. Comprehensive support is provided for students with additional learning needs
students through highly effective individualized development plans and dedicated policies.

The school has a new principal and a newly promoted senior leadership team since the previous inspection. Very
effective succession planning for leadership and management has resulted in a sustained Outstanding rating
across all five indicators, including the effectiveness of leadership; the quality of school improvement and self-
evaluation; partnerships with parents and the community; governance, and management, facilities, staffing, and
resources. 

The continuation of exceptional school performance is driven by a clear strategic direction set by the Principal
and Governors, supported by a high-performing team of senior and middle leaders. They, alongside a dedicated
teaching and support staff, effectively deliver a uniquely inclusive and exceptionally cost-effective school that
has maintained a significantly high performance. Leaders at all levels demonstrate a strong commitment to UAE
priorities, fostering a culture of accountability, innovation, and continuous improvement. Parents are partners and
contribute to the school's performance by participating in learning activities and supporting decision-making
processes, which positively impacts school life. 

The school’s efforts towards meeting their targets on
international assessments: TIMSS, PISA, PIRLS



The school actively prepares students for international assessments such as PISA, TIMSS, and PIRLS by aligning its
curriculum to develop essential skills like problem-solving, critical thinking, and analysis. An action plan is in place
to enhance PISA performance, focusing on science skills, reading literacy, and inquiry-based learning, supported
by structured practice quizzes. For TIMSS, the school emphasizes problem-solving and mastery of core
mathematics and science concepts, with results from TIMSS 2023 pending. PIRLS preparation includes strategies
to improve reading comprehension, engagement with diverse texts, and analytical skills.

The school prioritizes high performance in these assessments, recognizing their contribution to the UAE National
Agenda. It regularly reviews and refines curriculum design and implementation to ensure students are well-
equipped to excel. A strong emphasis on reading across all phases and continuous improvement in core subjects
demonstrates the school’s commitment to meeting and exceeding international benchmarks, supported by clear
evidence of high attainment and progress.

Performance in standardized and international assessments

The following section focuses on the school’s performance in standardized and international assessments.

Standardized Assessments

The school administered the Granada Learning Progress Test for English, mathematics and science (GL-PTE, GL-
PTM, GL-PTS) to benchmark students' attainment in phases 2 and 3. 

Results in GL-PTE in AY2023/24 indicate very good levels of students' attainment in phases 2 and 3.
Results in GL-PTM in AY2023/24 indicate very good levels of students' attainment in phases 2 and 3. 
Results in GL-PTS in AY2023/24 indicate very good levels of students' attainment in phases 2 and 3.

International Assessments: TIMSS, PISA, PIRLS

15-year-old students participated in the PISA 2022 international assessments. 

In reading literacy, the target of 499.6 was not met, but the actual score of 483.9 was above the international
average.
In mathematical literacy, the target of 492.5 was met with an actual score of 495.7, which was also above the
international average. 
In scientific literacy, the target of 503.2 was met with an actual score of 507.8, which was also above the
international average.

Year 5 and Year 9 students participated in TIMSS 2023 international assessments. 

In Year 5 mathematics, the school did not meet their target of 550.75, but the actual score of 532.54 was
above the international average. 
In Year 9 mathematics, the school did not meet their target of 591.90, but their actual score of 524.11
exceeded the international average.
In Year 5 science, the school did not meet their target of 536.68, but the actual score of 525.97 was above
the international average. 
In Year 9 science, the school did not meet their target of 620.65, but their actual score of 529.34 exceeded
the international average.

Year 5 students participated in PIRLS 2021 international assessment.

Students attained a proficiency level of 555 in reading which places them in the high international
benchmark. 



Reading

The school has a large spacious library that supports both the English and Arabic curricula, offering a wide range
of age-appropriate fiction and non-fiction books from easy readers to more difficult and complex texts. There are
dictionaries in both languages and subject specialist books to enable students to use the resources for research
and investigation. Significant investment has been made into the redesign of the school library. It contains 16,200
English books, 1,200 Arabic books, and approximately 1000 guided reading books, including Oxford Reading Tree
and phonics resources. Students also have access to a variety of digital resources which can be accessed from
every classroom via a QR code. Every child visits the library weekly, some to listen to their teacher read, but in the
higher phases to read and borrow books of their choice. The library has been transformed into a comfortable
place where staff and students can sit and enjoy reading. There is a quiet reading area and small group
collaboration spaces. Classrooms in Phase 1 include dedicated reading areas with visual displays linked to reading
topics and class texts, fostering a literacy-rich environment. The school places a strong emphasis on developing
students' love for reading through the engagement of secondary reading buddies who support primary readers,
and G&T readers are encouraged to become reading buddies, supporting peers in other phases of the school.

The school celebrates reading through annual reading competitions, award certificates for ‘Reader of the Week’,
and a class wins the ‘Golden Book’ in assembly each week based on their usage of the home reading record.
Students participate in events such as Book Fairs and school theatre productions inspired by the books they read.
The Great Desert Book Race creates excitement for reading both in school and at home, allowing parents to be
involved in their child’s reading progress.

For the Arabic curriculum, the school depends on e-platforms including ‘I read in Arabic’ and ‘Asafeer’, ‘Kutobi’
and the ‘Emirati digital platform’. These platforms provide more than 16.000 digital books in Arabic for students to
read. The school also organizes monthly reading initiatives where students compete in reading Arabic books.

To support early literacy, the school implements the Read Write Inc. phonics program in years 1 and 2, This
program aims to ensure that students in Phase 2 have a solid foundation in reading and writing. ‘Widgit’ has been
introduced after a successful pilot, and the introduction of the "Talk for Writing" approach further enhances
students' speaking, listening, and writing skills in addition to the use of the Big Cat Guided Reading Scheme for
students in the EYFS phase.

English lessons and subject specialist lessons across all phases focus on vocabulary development and
incorporate language objectives in their lessons and plans, ensuring that students develop subject-specific
vocabulary. The GL suite (NGRT and GLE) is used to identify target groups for direct intervention through a variety
of strategies, such as ‘Read theory’, ‘Rapid Plus’ and ‘Bug Club’ across phases. ‘Learning Ladders’ is used within
the primary school to track reading progress, which is combined with annual GL Progress Tests and PASS data to
triangulate externally assessed progress in reading.

Strengths of the school

 The clear strategic direction set by the Principal and Governors, ably supported by a high-performing team
of senior and middle leaders, effectively delivers a uniquely inclusive and exceptionally cost-effective school
that has maintained a significantly strong school performance.



Highly effective transition arrangements that fully prepare students to seamlessly progress to their next
stage of learning across the school. 

Valid and reliable internal and external assessment processes provide accurately analyzed data, which is
used very effectively to personalize learning in lessons. 

Teacher/student relationships ensure students exhibit a deep understanding of their responsibilities to both
their school and the wider community.

Key Recommendations

1. Raise students’ attainment and progress to an outstanding level in all core subjects and phases by:

improving students’ attainment to an outstanding level across all phases and subjects.
strengthening students' writing skills including creative writing for accelerated language development in
Arabic and English particularly in the upper phases.
continuing to expand hands-on and practical learning experiences, moving away from adult-directed
learning in the Foundation Stage.
strengthening students' research and analytical skills to better interpret their findings.
increasing the technology use in lessons so that more students can find out things for themselves
supporting more individually accelerated progress.
fully embedding students' ability to set age-appropriate personal targets taking greater ownership of their
learning, particularly in the lower phases.

2. Improve strategies and provision for effective teaching, assessment, and curriculum, by:

consistently applying teaching strategies for the effective use of differentiation in lessons that challenge
high attainers across the school.
reviewing and strengthening the analysis of additional learning needs data to be more comprehensively
aligned with student development plans.
expanding opportunities for more effective and age-appropriate research across the school.
continuing to embed the new Cambridge in the Foundation Stage.
continuing to develop artificial intelligence and educational technology to personalize learning and
accelerate individual progress.

3. Ensure school targets are met and ensure high outcomes are sustained and achieved in TIMSS, PISA, and
PIRLS International assessments by:

identifying areas of improvement in reading literacy to ensure the school continues to exceed international
averages, meets its targets, and achieves high outcomes in PISA and PIRLS.
sustaining strengths in mathematical and scientific literacy for 15-year-old students, ensuring continued
performance above both targets and international averages.
analyzing assessment data to identify specific strengths and areas for improvement across subjects and
grade levels.
implementing targeted interventions for students who require further support to close performance gaps
and enhance overall achievement.
providing teacher training that ensures teachers are equipped with the latest pedagogical strategies and
subject-specific knowledge to develop the skills students need to excel in international assessments.
regularly reviewing the curriculum to ensure it aligns with international standards and emphasizes critical
thinking, problem-solving, and creativity.
raising awareness among students and parents about the importance of performing well in international
assessments and how it benefits their academic and future opportunities.

4. Improve the impact of school leadership further by:

focusing on the impact of the extensive range of high-quality professional development initiatives, to
accelerate improvement across the school.



ensuring that the school self-evaluation document better reflects the impact of initiative and projects used
to improve student achievement.
continuing to hold leaders at all levels accountable, maintain very high standards, and steer the school
towards Outstanding.
further strengthening the impact of monitoring teaching and learning by ensuring that the monitoring that
takes place leads to greater improvements in students' academic and personal outcomes.



Overall School Performance: Very Good

PS1: Students’ achievements

Subject KG Cycle 1 Cycle 2 Cycle 3

Islamic
Education

Attainment Not Applicable Very Good Very Good Very Good

Progress Not Applicable Very Good Very Good Very Good

Arabic as a first
language

Attainment Not Applicable Very Good Very Good Very Good

Progress Not Applicable Very Good Very Good Very Good

Arabic as a
second
language

Attainment Not Applicable Good Good Not Applicable

Progress Not Applicable Very Good Very Good Not Applicable

UAE Social
Studies

Attainment Not Applicable Very Good Very Good Not Applicable

Progress Not Applicable Very Good Very Good Not Applicable

English

Attainment Good Very Good Very Good Outstanding

Progress Very Good  Outstanding Very Good Outstanding

Mathematics

Attainment Good Very Good Outstanding  Outstanding

Progress Very Good Very Good Outstanding  Outstanding

Science

Attainment Very Good Very Good Outstanding  Outstanding

Progress Very Good Very Good Outstanding  Outstanding

Learning Skills Very Good Very Good Very Good Outstanding 



PS2: Students’ personal and social development, and their innovation skills

KG Cycle 1 Cycle 2 Cycle 3

Personal
Development

Outstanding Outstanding Outstanding Outstanding

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Very Good Very Good Very Good Very Good

Social responsibility
and innovation skills

Outstanding Outstanding Outstanding Outstanding

PS3: Teaching and Assessment

KG Cycle 1 Cycle 2 Cycle 3

Teaching for
effective learning

Very Good Very Good Very Good Outstanding 

Assessment Outstanding Outstanding Outstanding Outstanding

PS4: Curriculum

KG Cycle 1 Cycle 2 Cycle 3

Curriculum design
and implementation

Outstanding Outstanding Outstanding Outstanding

Curriculum
adaptation

Outstanding Outstanding Outstanding Outstanding



PS5: The protection, care, guidance and support of students

KG Cycle 1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for
child protection /
safeguarding

Outstanding Outstanding Outstanding Outstanding

Care and support Outstanding Outstanding Outstanding Outstanding

PS6: Leadership and Management

The effectiveness of leadership Outstanding

School self-evaluation and improvement planning Outstanding

Parents and the community Outstanding

Governance Outstanding

Management, staffing, facilities and resources Outstanding



Inspection findings

PS1: Students’ achievements

Islamic Education

A number of areas are evaluated by inspectors when evaluating students’ attainment and progress in Islamic
Education. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Islamic
Education

Attainment Not Applicable Very Good Very Good Very Good

Progress Not Applicable Very Good Very Good Very Good

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the Ministry of Education (MoE)
curriculum standards indicates that the large majority of students in phases 2 and 3 and most students in
Post-16 attain levels that are above curriculum standards.

The school has no external national or international assessments for Years 2-12. The results of the MoE
national examination for Year 13 for the AY2023/24 indicate outstanding attainment.

In lessons and their recent work, the large majority of students in phases 2, 3, and 4 demonstrate levels of
knowledge in Islamic principles, values, the Holy Qur’an, and Hadeeth that are above curriculum standards. 

Over the past three years, the school’s internal attainment data indicates that attainment in phases 2 and 3
has been consistently very good. In phase 4, attainment has shown an improvement from very good in
AY2021/22 and AY2022/23 to outstanding attainment in AY2023/24. Trends in MOE external assessment
data indicate that most students consistently attain levels that are above expectations over the last three
years.

The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
2, 3, and 4 make better than expected progress over time and from their starting point at the beginning of
the academic year.

In lessons and in their recent work, the large majority of students in phases 2, ,3, and 4 make better than
expected progress in relation to learning objectives that are aligned with curriculum standards.



The school’s analysis of progress data for the different groups of students indicates that boys, Emirati
students, low and high attainers, and gifted and/or talented students in phases 2 and 3 make outstanding
progress.  Girls make very good progress in phases 2 and 3. The school has provided data for boys and girls
in phase 4 who make outstanding progress but has not identified any other groups. The school has not
identified students with additional learning needs in Islamic education. In lessons, lower- and higher-attaining
students do not consistently reach the potential they are capable of.

Next Steps:

1. Benchmark students' attainment in Islamic education across all phases.

2. Accelerate students' progress in Qur'anic recitation and the accurate application of Tajweed rules,
especially in phases 3 and 4.



Arabic as a first language

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
Arabic language. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Arabic as a first
language

Attainment Not Applicable Very Good Very Good Very Good

Progress Not Applicable Very Good Very Good Very Good

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the Ministry of Education (MoE)
curriculum standards indicates that the large majority of students in phases 2 and 3; and most students in
Phase 4 attain above curriculum standards.

The school has no external national or international assessments for Years 2-12. The results of the MoE
national examination for Arabic as a first language for Year 13 at the end of AY 2023/24 indicate that most
students attained above curriculum standards.

In lessons and their recent work, the large majority of students in phases 2, 3, and 4 demonstrate levels of
knowledge and skills in listening, understanding, comprehension, and reading that are above curriculum
standards. 

Over the past three years, the school’s internal attainment data indicates that attainment in phases 2 and 3
has been consistently very good. In phase 4, attainment has shown an improvement from very good in
AY2021/22 and AY2022/23 to outstanding attainment in AY2023/24. Trends in MOE external assessment
data indicate that most students consistently attain levels that are above expectations over the last three
years.

The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
2, 3, and 4 make better than expected progress over time and from their starting point at the beginning of
the academic year.

In lessons and in their recent work, the large majority of students in phases 2, 3 and 4 make better than
expected progress in relation to learning objectives that are aligned with curriculum standards.

The school’s analysis of progress data for the different groups of students indicates that all groups of
students make outstanding progress. There is no progress data for low and high-attaining students in Phase
4.  There is no progress data for students with additional learning needs, including students of determination
across all phases. 



Next Steps:

1. Provide targeted exercises to improve reading fluency and pronunciation accuracy, especially in Phases 2
and 3. 

2. Integrate structured writing activities and opportunities for extended writing to strengthen language
structure and grammar usage across phases 2, 3 and 4. 

3. Benchmark students' attainment in Arabic as a first language across all phases.



Arabic as a second language

Subject KG Cycle 1 Cycle 2 Cycle 3

Arabic as a
second
language

Attainment Not Applicable Good Good Not Applicable

Progress Not Applicable Very Good Very Good Not Applicable

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the Ministry of Education (MoE)
curriculum standards indicates that the large majority of students in phases 2 and 3 attain levels that are
above curriculum standards.

The school has no external national or international assessments for Arabic as a Second Language. 

In lessons and in their recent work, the majority of students in phases 2 and 3 attain levels that are above the
curriculum standards. 

Over the past three years, the school's internal assessment data has consistently shown very good
attainment in both phases.

The school’s analysis of internal assessment for the AY2023/24 data indicates that most students in phases
2 and 3 make better than expected progress over time and from their starting points.

In lessons and in their recent work, the large majority of students in both phases make better than expected
progress in relation to learning objectives that are aligned with curriculum standards.

The school’s analysis of progress data for the different groups of students indicates that all groups of
students make outstanding progress. There are no students with additional learning needs including
students of determination identified in this subject across both phases. 

In lessons, new ASL learners benefit from robust support systems that enable them to exceed expectations,
while higher-attaining students may not always reach the level of progress they may be capable of.

Next Steps:

1. Broaden students’ vocabulary acquisition and encourage the use of new vocabulary and grammar in
structured writing tasks to reinforce learning.

2. Benchmark students' attainment in Arabic as a second language across both phases.

3. Provide opportunities for guided speaking and reading practice to improve fluency and confidence in both
areas.



UAE Social Studies

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
social studies. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

UAE Social
Studies

Attainment Not Applicable Very Good Very Good Not Applicable

Progress Not Applicable Very Good Very Good Not Applicable

Findings:

The school’s analysis of internal assessment data for the AY2023/24 against the Ministry of Education (MoE)
curriculum standards indicates that the large majority of students in phase 2 and 3 attain levels that are
above curriculum standards.

The school has no external national or international assessments for UAE social studies.

In lessons and in their recent work, the large majority of students in phases 2 and 3 attain levels that are
above the curriculum standards. 

Over the past three years, the school's internal assessment data has consistently shown very good
attainment in both phases.

The school’s analysis of internal assessment for the AY2023/24 data indicates that most students in phases
2 and 3 make better than expected progress over time and from their starting points.

In lessons and in their recent work, the large majority of students in both phases make better than expected
progress in relation to learning objectives that are aligned with curriculum standards.

The school’s analysis of progress data for the different groups of students indicates that all groups of
students make outstanding progress. There are no students with additional learning needs including
students of determination identified in this subject across both phases. 

Next Steps:

1. Enhance students’ understanding of the UAE's economy and the government efforts towards developing a
sustainable economy, especially in Phase 3.

2. Benchmark students' attainment in social studies across both phases.



English

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
English language. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

English

Attainment Good Very Good Very Good Outstanding

Progress Very Good  Outstanding Very Good Outstanding

Findings:

The school’s analysis of internal assessment data for the AY2023/24 measured against the Early Years
Foundation Stage (EYFS) standards indicates that the majority of students in Phase 1 attain levels that are
above curriculum standards. Analysis of data for students in phases 2, 3, and 4 measured against the
National Curriculum of England indicates that the large majority of students attain levels above curriculum
standards. 

The school has no external national or international assessments for Phase 1. The school administered the
Granada Learning Progress Test for English (GL-PTE) to benchmark students' attainment in English in phases
2 and 3. Results in GL-PTE in AY2023/24 indicate very good levels of students' attainment in phases 2 and 3.
Students in Year 11 also entered for the International General Certificate of Secondary Education (IGCSE)
assessment. Small numbers of students in phase 4 entered for the Advanced Subsidiary (AS) and the
Advanced Level (A-Level) assessments. Results for all of these in the AY2023/24 indicate that a large
majority of students across all phases attained above curriculum standards. Students who participated in
the PIRLS 2021 international assessment attained a proficiency level of 555 in reading. 15-year-old students
participated in the PISA 2022 international assessments. In reading literacy, the target of 499.6 was not met,
but the actual score of 483.9 was above the international average. 

In lessons and their recent work, the majority of students in Phase 1, and the large majority in phases 2 and 3,
as well as most students in Phase 4 demonstrate levels of knowledge, skills, and understanding that are
above curriculum standards. 

Over the past three years,  students in Phase 1 have consistently attained good levels; and students in
phases 2 and 3 have consistently attained very good levels. In phase 4 attainment declined from outstanding
in AY 2021/22 to very good in AY 2022/23 and remained very good through AY 2023/24. Trends in external
AS and A level attainment over the past three years indicate that attainment in the AY 2021/22 was
outstanding, it fell to very good in the AY 2022/23 and remained very good in the AY 2023/24.

The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
1, 2, and 3 and a large majority of students in Phase 4 make better than expected progress in relation to their
starting points and curriculum standards. In GL-PTE students make very good progress in phases 2 and 3.



In lessons and in their recent work, the large majority of students in phases 1 and 3 and most students in
phases 2 and 4, make better than expected progress in relation to appropriate learning objectives aligned
with curriculum standards.

The school’s analysis of progress data for the different groups of students indicates that G&T students make
outstanding progress across phases 2, 3, and 4, with none identified in Phase 1. Students with additional
learning including students of determination in phases 1, 2, and 3 make weak progress, with none identified in
Phase 4. High attainers make very good progress in phases 2 and 3 with none identified in phases 1 and 4.
Low attainers make outstanding progress in all phases except for phase 3 where they make very good
progress. Boys, girls, and Emirati students make good progress in Phase 1 and outstanding progress in
phases 2 and 3.  In Phase 4, boys make very good progress, girls make outstanding progress and there are
no Emirati students in that phase.

Next Steps:

1. Enhance extended writing skills in phases 3 and 4, focusing on analytical reflection and improvement of
written responses.

2. Encourage reading across all phases to expand vocabulary and explore different genres.

3. Focus on improving student performance in PISA and PIRLS international assessments.



Mathematics

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
the language. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Mathematics

Attainment Good Very Good Outstanding  Outstanding

Progress Very Good Very Good Outstanding  Outstanding

Findings:

The school’s analysis of internal assessment data for the AY2023/24 measured against the Early Years
Foundation Stage (EYFS) standards indicates that the majority of students in Phase 1 attain levels that are
above curriculum standards. Analysis of data for students in phases 2, 3, and 4 measured against the
National Curriculum of England indicates that the large majority of students attain levels above curriculum
standards. 

The school has no national or international assessment for Phase 1 students. The school administered the
Granada Learning Progress Test for Mathematics (GL-PTM) to benchmark students' attainment in
mathematics in phases 2 and 3. Results in GL-PTM in AY2023/24 indicate very good levels of students'
attainment in phases 2 and 3. Students in Years 10 and 11 also entered for the International General
Certificate of Secondary Education (IGCSE) assessment and the results indicate outstanding and very good
levels respectively. Students in Phase 4 entered for the Advanced Subsidiary (AS) and the Advanced Level
(A-Level) assessments. The outcomes of the AY2023/24 Advanced Subsidiary (AS) level for Year 12 indicate
that the large majority of students attained levels above curriculum standards and in Year 13 Advanced
Level (A-Level) the majority of students attained levels above curriculum standards. 15-year-old students
participated in the PISA 2022 international assessments. In mathematical literacy, the target of 492.5 was
met with an actual score of 495.7, which was also above the international average. Year 5 and Year 9
students participated in TIMSS 2023 international assessments. In Year 5 mathematics, the school did not
meet its target of 550.75, but the actual score of 532.54 was above the international average. In Year 9
mathematics, the school did not meet their target of 591.90, but their actual score of 524.11 exceeded the
international average.

In lessons and their recent work, the majority of students in Phase 1, and the large majority in Phase 2, as well
as most students in Phase 3 and 4 demonstrate levels of knowledge, skills, and understanding that are above
curriculum standards. 

Over the past three years, students in Phase 1 have consistently attained good levels; and students in
phases 2 and 3 have consistently attained very good levels. In phase 4 attainment declined from outstanding
in AY2021/22 to very good in AY2022/23 and remained very good through AY2023/24. Trends in external AS
and A level attainment over the past three years indicate consistent very good levels.



The school’s analysis of internal assessment data for the AY2023/24 indicates that most students in phases
1, 2, and 3 and a large majority of students in Phase 4 make better than expected progress in relation to their
starting points and curriculum standards. In GL-PTM students make very good progress in phases 2 and 3.

In lessons and their recent work, the large majority of students in phases 1 and 2 and most students in
phases 3 and 4 make better than expected progress in relation to appropriate learning objectives aligned
with the expected curriculum standards.

The school’s analysis of progress data for the different groups of students indicates that G&T students make
outstanding progress across phases 2, 3 and 4, with none identified in Phase 1. Students with additional
learning needs, including students of determination make weak progress in phases 1 and 2 and acceptable
progress in Phase 3, with none identified in Phase 4. High attainers make outstanding progress in Phase 2 and
very good progress in phases 3 and 4, with none identified in Phase 1. Low attainers make outstanding
progress across all phases. Boys, girls, and Emirati students make good progress in Phase 1, and outstanding
progress in phases 2 and 3. In Phase 4, boys and girls make very good progress and Emirati students make
outstanding progress.

Next Steps:

1. Improve students' use of mathematical language and vocabulary by practicing solving problems with
accurate and appropriate terminology.

2. Develop students' conceptual understanding of geometric transformations in Phase 3 and strengthen
students' mental mathematics skills in phases 2 and 3.

3. Accelerate the progress of students with additional learning needs to at least Good levels.



Science

A number of areas are evaluated in the inspection framework when judging student’s attainment and progress in
science. These include the following:

Subject KG Cycle 1 Cycle 2 Cycle 3

Science

Attainment Very Good Very Good Outstanding  Outstanding

Progress Very Good Very Good Outstanding  Outstanding

Findings:

The school’s analysis of internal assessment data for the AY2023/24 measured against the Early Years
Foundation Stage (EYFS) indicates that the large majority of students attain levels above curriculum
standards. In phases 2, 3, and 4, internal data indicates that the large majority of students attain levels above
curriculum standards measured against the National Curriculum of England.

The school has no national or international assessment for Phase 1. The school administered the Granada
Learning Progress Test for Science (GL-PTS) to benchmark students' attainment in science in phases 2 and
3. Results in GL-PTS in AY2023/24 indicate very good levels of students' attainment in phases 2 and 3.

In AY2023/24, a large majority of Year 11 students achieved levels above curriculum standards in IGCSE
physics, biology, and chemistry. In Year 12, a large majority attained levels above curriculum standards in AS
Level physics, while a majority achieved the same in AS Level biology and chemistry. Similarly, in Year 13, a
large majority exceeded curriculum standards in A Level physics, and a majority did so in A Level biology and
chemistry. 

15-year-old students participated in the PISA 2022 international assessments. In scientific literacy, the target
of 503.2 was met with an actual score of 507.8, which was also above the international average. Year 5 and
Year 9 students participated in TIMSS 2023 international assessments. In Year 5 science, the school did not
meet its target of 536.68, but the actual score of 525.97 was above the international average. In Year 9
science, the school did not meet their target of 620.65, but their actual score of 529.34 exceeded the
international average.

In lessons and in their recent work, the large majority of students in phases 1 and 2 and most students in
phases 3 and 4 demonstrate levels of mathematical knowledge, skills, and understanding above curriculum
standards. 

Over the past three years, the school's analysis of internal assessment data indicates that the large majority
of students in phases 2, ,3 and phase 4 chemistry consistently attained levels above curriculum standards.
Attainment in Phase 1 improved from good attainment in AY2021/22 and AY2022/23 to very good attainment



in AY2023/24. Attainment in Phase 4 physics has improved from good attainment in AY2021/22 to
consistently very good in the following two years. In Phase 4 biology, attainment has regressed from very
good attainment in AY2021/22 to good levels in the following two years.

The school’s analysis of internal data for the AY2023/24 indicates that most students in phases 1, 2, and 3,
and the large majority of students in Phase 4 physics, chemistry, and biology make better than expected
progress in relation to their starting points and curriculum standards.  In GL-PTS students make very good
progress in phases 2 and 3.

In lessons and their recent work, the large majority of students in phases 1 and 2 and most students in
phases 3 and 4 make better than expected progress in relation to appropriate learning objectives aligned
with the expected curriculum standards.

The school’s analysis of progress data for the different groups of students indicates that boys, girls, and
Emirati students in Phase 1 make good progress. G&T students make outstanding progress across all phases,
except for in Phase 1 where there are none identified. High attainers in Phase 4 physics, chemistry, and
biology make very good progress. Low attainers make outstanding in phases 1, 2, and 3, good progress in
phase 4 chemistry and physic,s and very good progress in biology. Boys and girls make outstanding progress
in phases 2 and 3 and very good progress in phase 4 physics and chemistry. Emirati students make very
good progress in phases 2 and 3 and outstanding progress in phase 4 physics and chemistry. Boys make
outstanding progress in Phase 4 biology and girls make very good progress in that phase. 

Next Steps:

1. Improve students' ability to predict and hypothesize outcomes of scientific investigations through guided
inquiry and structured practice across all phases.

2. Improve the quality and clarity of students' written records and results in practical investigations by providing
targeted support in Phases 2, 3, and 4.

3. Strengthen students' analytical and problem-solving skills in higher phases through advanced scientific
inquiries that encourage deeper exploration and application of concepts.



Learning Skills

Students learning skills and the impact on academic achievements are evaluated across all phases. Points taken
into consideration when evaluating expected learning skills in all phases are as follows:

Engagement and the responsibility students take, for leading their own learning.
Interactions and collaboration with others to achieve shared learning goals.
Successfully connect learning to other subjects and real life as global citizens.

Subject KG Cycle 1 Cycle 2 Cycle 3

Learning Skills Very Good Very Good Very Good Outstanding 

Findings:

Students across all phases demonstrate a strong enjoyment of learning and take responsibility for their
academic growth. They are motivated and actively engaged in their educational journey, showing a clear
sense of ownership over their progress. Students in the upper phases confidently identify areas for
improvement in their work. They accurately assess their strengths and weaknesses through self-evaluation,
peer feedback, and consistent reflection on their progress. Self-reflection is well-developed in phases 2 and
3, supported by teachers who use diverse strategies to help students understand their learning. This
promotes a deeper awareness of individual learning processes and promotes continuous improvement.

Group work is a central feature of the school, with students collaborating in mixed-ability groups. This
approach encourages teamwork, mutual support, and the sharing of diverse perspectives, enhancing the
overall learning experience. 

Students make connections between subjects, demonstrating the ability to link knowledge across
disciplines. This interdisciplinary understanding enriches their learning and broadens their perspectives.
Students apply their learning to real-world contexts, evident across all phases. They effectively transfer
knowledge and skills to practical situations, demonstrating relevance and depth in their understanding.

Inquiry, critical thinking, and problem-solving skills are prominent across most subjects. Students consistently
engage in higher-order thinking, analyzing information, and developing innovative solutions to challenges.
Innovation skills are particularly evident in phases 2 and 3. Students creatively apply their knowledge to
tackle complex problems, showcasing originality and adaptability in their approaches. Technology is
integrated into all areas of the school, with advanced development in senior classes. Its use enhances
learning, preparing students for future academic and professional environments through digital literacy and
innovative applications.

Next Steps:

1. Continue to develop students’ self-reliance and their ability to take targeted steps to improve.

2. Ensure that all students are actively engaged and appropriately challenged when participating in group
tasks.

3. Expand the application of technology in the classroom to further students’ research skills, allowing them to
increase their depth of knowledge, improve their use of various information sources, and extend their ideas
for applications to the real world.



PS2: Students’ personal and social development, and their
innovation skills

Personal Development

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Personal
Development

Outstanding Outstanding Outstanding Outstanding

Findings:

Students across all phases display confidence and pride in their school and stress the positive nature that
the inclusivity of the school promotes. They consistently exhibit positive attitudes to learning and have a
desire to achieve across all subject and extra-curricular activities. The younger students require more
guidance to take risks and responsibility for their learning but respond well to critical feedback.

Students are at all times respectful to their peers and teachers, they are self disciplined and motivated to
respond well to others. They consider behaviour systems implemented by the school as supportive and
enjoy the celebration of good behaviour with house points and the ‘gem’ of the term awards. These
initiatives help sustain a safe and supportive learning environment where positive behaviour is to be
celebrated.

Students are aware of the needs of others and display empathetic traits of mutual trust and support, which
highlights the inclusivity of the school. Relationships between students and staff are at all times respectful
and considerate and the students are appreciative of the ‘open door’ policy the school promotes, which
extends to the senior leadership team. The students feel secure in the knowledge that their voices are
heard.

Students are knowledgeable in regard to the benefits of leading a healthy lifestyle and make informed
choices about their own health and safety. They participate in sports activities and get fully involved in
healthy eating initiatives, like the seniors’ breakfast, picnics with parents for the younger students and
promotion of healthy food which involve students dressing up appropriately.

Attendance at 98% is outstanding due to the rigorous procedures in place to monitor student absence and it
is understood that these routines are vital to maintain high standards of attendance and punctuality, which
benefit the students’ achievement.

Next Steps:

1. Continue to maintain high attendance and reinforce the link between attendance and student
achievement.

2. Sustain an awareness of students’ understanding of the importance of leading a healthy lifestyle. 

3. Continue to promote good behavioral practices to ensure exemplary conduct of all students.



Understanding of Islamic values and awareness of Emirati and
world cultures

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Understanding of
Islamic values and
awareness of
Emirati and world
cultures

Very Good Very Good Very Good Very Good

Findings:

Students across all phases have strong understanding and appreciation of the influence Islamic values in
UAE society in past and present history. They confidently speak about UAE society consistent practices of
inclusiveness, tolerance and charity as being inspired by the Islam values. Across the school, students can
clearly identify different aspects of UAE society that are influenced by Islam values and reflected in the
school context; such as tolerance, care and respect all students’ different needs. Students developed
strong understanding of the practical application of Islamic principles in UAE contemporary contexts. They
develop their understanding through participating in celebrating Islam occasions, students’ displays in all
classes and throughout the school, and their appreciation of Sheikh Zayed’s vision and contributions.
Students can benefit from participating in additional activities that deepen their appreciation and awareness
of Islamic vales and how these influence life in the UAE. 

Students are consistently respectful for and demonstrate strong knowledgeable about the UAE’s heritage
and culture. They sing the National Anthem with respect and pride. Students in Phase 2, during lessons,
recite an oath to be loyal to UAE and positive citizens. There are extended displays for students in classes
and corridor walls for UAE heritage that promote understanding and awareness of Emirati cultures. Students
consistently link their learning to the life, culture and society in UAE. Students participate in cultural events
and occasions such Flag Day, Martyr Day and UAE’s National Day. Students can benefit from additional
activities to further enhance their understanding of Emirati culture. 

Students come from diversified cultures across the world and they demonstrated deep understanding and
appreciation of their own culture. They are also able to describe aspects in which their cultures are similar to
and different from other cultures. Students embrace the diversity of cultures in their school. However,
students understanding of other cultures is less secure. During meeting with students, they were able to
reflect limited and general knowledge of the cultures of other fellow students. Students can benefit from
extended initiatives and activities to promote their understanding of other cultures.

Next Steps:

1. Enhance students’ knowledge and understanding of other cultures beyond their own. 

2. Increase students’ own initiatives that deepen their understanding to UAE culture. 

3. Further extend students’ participation in activities that deepen their appreciation and awareness of Islamic
vales and how these influence life in the UAE.



Social responsibility and innovation skills

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Social
responsibility and
innovation skills

Outstanding Outstanding Outstanding Outstanding

Findings:

Students exhibit a deep understanding of their responsibilities to both their school and the wider community.
They eagerly engage in initiatives that make a positive impact beyond the classroom. In the FS2 and Primary
students embrace various classroom roles, while older students assume leadership positions across the
entire school. Every student contributes to organizing and participating in charity and fundraising events
such as Pink Day and Blue Day for Cancer awareness, along with the operation smile initiative that nurture
their sense of social responsibility, belonging, and community engagement. They participate in Charity
distributions through the partnership with the Red Crescent. Their insights are highly valued, often playing a
key role in shaping the school's development. They are consistently informing and inspiring the ongoing
progression of their school community. 

Students consistently exhibit a remarkable work ethic, approaching every challenge with determination and
diligence. Many naturally step into leadership roles in lessons and around the school, inspiring their peers with
an innovative and confident attitude. They immerse themselves in a variety of projects, from the engaging
“Brain Souk” fair to robotics, space engineering, STEAM lessons, and annual business fair. These
experiences not only nurture their innovative spirit but also sharpen their entrepreneurial skills as in the Bake
sale and publishing books. Additionally, students actively pursue their interests and talents through various
school clubs, such as the music band, where they compose and perform their own music. Older students
demonstrate impressive proficiency in radio and broadcasting at school as they explore a diverse range of
topics that resonate with their personal interests, needs, and achievements. 

Students at all levels demonstrate a strong awareness of environmental issues and sustainability, actively
engaging in initiatives both within and beyond the school community. Environmental education is woven
throughout the curriculum, allowing students to explore key concepts related to sustainability and ecological
responsibility. They participate in hands-on projects, such as managing the in-school hydroponics garden
and planting trees in the school garden. Student-led sustainability groups further nurture environmental
responsibility by organizing awareness campaigns like “Save the World” and the 8BillionIdeas Broadcast
Days program. Moreover, older students take on leadership roles in conservation initiatives to drive waste
reduction and safeguard marine life through mangrove restoration and cleaning initiatives.

Next Steps:

1. Increase the opportunities for all students to take part in volunteer opportunities in the local and wider
community. 

2. Broaden opportunities for all students to expand their understanding of entrepreneurship and make
informed economic decisions. 

3. Expand opportunities for students to deepen their understanding and engagement in environmental
conservation and sustainability through national and global partnerships.



PS3: Teaching and Assessment

Teaching for effective learning

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Teaching for
effective learning

Very Good Very Good Very Good Outstanding 

Findings:

Most teachers across all phases effectively apply their subject knowledge and have a clear understanding
of how students learn them.

Lessons are adapted to ensure that students make better than expected progress. Teachers plan engaging
lessons in all subjects, providing motivating learning environments in all classes. Time, activities and
resources are used skilfully to ensure a momentum to learning. Learning is planned with differentiated
activities to support and challenge students, but there are occasional inconsistences in the degree of
challenge provided for high achieving students and students with gifts and / or talents (G&T). Classrooms are
conducive to learning, with colorful displays of student work and learning prompts across all phases of the
school. Learning resources are not always effectively used to encourage and promote independent inquiry.

Teachers use strategies that are effective in meeting the needs of groups of students. They are skilled in
their use of questions which are often individualized for particular students. However, teachers across all
phases do not always provide the right level of challenge, particularly for the high attainers. It is evident that
these students in particular are not sufficiently challenged or supported in order to achieve the results of
which they are capable.

In science, mathematics, English, and practical lessons, where students engage in hands-on activities,
teachers purposely develop students’ critical thinking, creative and problem-solving skills. However,
opportunities for students to develop these skills in other lessons is inconsistent. Students are able to
participate in innovative projects that foster critical thinking, creativity, and problem-solving, as these are
offered in a variety of extra-curricular activities. While students demonstrate independent learning and
research skills there is potential to strengthen these skills further during lessons, ensuring they are
consistently applied across subjects and phases.

Teachers make effective use of formative assessment methods. In EYFS, Teachers develop secure
relationships with students which creates confident students that seek support to extend their thinking.
Teachers’ interactions with students across phases 2, 3 and 4 inspire students to want to discover more and
ensure that they are active and focused on their learning. Questioning to promote high level thinking and
critical responses is better in phase 4. There are frequent opportunities for discussion across the school in all
subjects, but on occasion students do not have enough time to reflect on their answers.

Next Steps:



1. Consistently implement strategies in classrooms to meet the needs of all groups of students to provide high
levels of challenge, particularly for high attaining students, enabling them to make their best progress. 

2. Increase opportunities for students to demonstrate innovative skills that promote critical thinking, creativity,
and problem solving in lessons and across all phases.

3. Enhance the effective use of resources to promote independent inquiry and self-directed learning across all
phases.



Assessment

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Assessment Outstanding Outstanding Outstanding Outstanding

Findings:

The school's internal assessments are consistent and fully coherent across all phases. Assessment is directly
linked to the range of curriculum standards and ALN start points. Through the effective use of moderation
assessment, information provides valid, reliable, and comprehensive measures of students’ academic
progress. The school conducts annual diagnostic and baseline assessments for the substantial population of
students with English as an additional language but could further anchor progress to start points rather than
the curriculum standard, especially for younger learners. Data regarding personal and social development is
collected but is not fully embedded in a singular system or student profile.

The school effectively benchmarks students' performance using various methods. In the Foundation Stage,
younger learners are tracked using Development Matters observations. In Phase 2, students in years 1 and 2
take a phonics screening test. Reading is benchmarked against the age-appropriate New Group Reading
Tests. EAL students are assessed using the Bell Foundation language skills assessment. In English,
mathematics, and science, students in years 4-11 are benchmarked against the GL Progress Tests. The
school also participates in international benchmark assessments like PIRLS (2021), PISA (2022), and TIMSS
(2023). Year 11 students take the iGCSE, and Years 12 and 13 take Advanced Subsidiary and Advanced Level
exams. In Year 13, Arabic first language speakers sit for the MoE examinations in Islamic education and
Arabic.

The school thoroughly analyzes assessment data to accurately track students' progress across phases. This
information is regularly shared with parents and teachers. Lesson plans are adjusted to address knowledge
gaps, and interventions are initiated for students needing extra support. SEND student progress is
systematically analyzed but anchoring progress judgements to start point and baseline information needs
further development.

Teachers and school leaders effectively use assessment data to modify the curriculum, particularly evident
by the new Cambridge curriculum in FS and the re-sequencing of mathematics in phase 4, to meet the
learning needs of all student groups. New teachers are systematically introduced to these practices through
initiatives such as ‘Thrive to Survive’ and teacher ‘buddies’ during induction overseen by the teaching and
learning champions. but they need time to fully understand the extensive data available and effectively use
it to improve student performance.

Teachers have a strong understanding of their students' strengths and weaknesses. They use a wide range
of formative assessments and provide effective feedback to guide improvement. An effective self-
assessment system using ‘purple pen’ drives iterative progress in students’ workbooks. Students are
regularly encouraged to self- and peer-assess their learning but are still developing appropriate self-
assessment skills in the lower phases. Older students have more agency in the progress of their learning,
routinely setting their own goals and targets.

Next Steps:



1. Strengthen the analysis of SEND data to be more closely aligned to student development plans.

2. Further integrate students personal and social development data into a unified system.

3. Strengthen the assessment training for new teachers so that they can more effectively use data to drive
student individual progress.



PS4: Curriculum

Curriculum design and implementation

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Curriculum design
and implementation

Outstanding Outstanding Outstanding Outstanding

Findings:

The school offers the Cambridge Early Years curriculum, the National Curriculum for England (NCfE) for
primary, secondary and post 16 and the Ministry of Education (MoE) curriculum for Arabic-medium subjects
that have a clear rationale aligned to the school vision, mission and the UAE national goals. The curriculum is
broad, balanced, age appropriate, and effective in developing students’ knowledge, skills and understanding
in all subjects. In the Foundation Stage (FS) the curriculum is new and more closely aligned to the schools
focus on being inclusive and better supports the significant number of English as an Additional Language
(EAL) learners. The school curriculum meets all of the conditions of the school’s licensed curriculum and
national statutory requirements.

The curriculum is meticulously planned to ensure a logical sequence of concepts and content in key
subjects across different phases, effectively reinforcing prior learning to meet the needs of most students.
This consistency is maintained across all subjects. The various levels of planning, including annual, weekly,
and daily, ensure that lessons are well-structured and aligned with curriculum standards. Daily lesson plans
identify different ability groups based on students’ assessment data and teacher insights. Differentiation is
effectively implemented in lessons, providing relevant tasks that personalize learning for individual students
according to their current knowledge and abilities. Continuity between the phases is a critical priority and
substantial work has been done through surveys and gap analysis to enable all students to move seamlessly
between phases. For younger learners the transition between phases 1 and 2 is flexible and thoughtful
allowing for the variability of EAL year groups. In phase 3, year 7 students drop down as reading buddies to
the year below offering support and guidance prior to moving up to secondary education. In phase 4
students can experience different subjects before committing to specific areas of study.

There are an extensive range of curricular options for secondary and post-16 students but also caters for
the specific needs of the significant EAL population. Leaders have successfully implemented talk for writing
and reciprocal reading coupled with Read Write Inc and innovative phonics learning that is designed to
support and accelerate language acquisition, evident in the improved progress for the Foundation Stage
learners. This alongside an exceptional music offering provides a wide range of opportunities for students to
gain new learning experiences and encourage their interests’ aspirations.

Cross curricular links are purposefully planned by effective curriculum teams in each phase. This is a
strength particularly in the lower phases were a language acquisition strategy support EAL students to
verbalize and perform texts to effectively impact learning across a range of subject areas. In EMS there is a
homework overview that ensures all homework pages support the simultaneous development for English
maths and science. The curriculum frequently incorporates real-world connections, particularly related to
the UAE, especially in Arabic medium subjects.

The school reviews it's curricular regularly each half term and utilizes valid external and internal school data,
additional feedback is gained from teachers, students and other stakeholders. Previous gap analysis has
been effective in identifying the need to change less engaging texts or to better match texts to particular
subject needs.  Curricular planning is underpinned by accurate and current review facilitating timely



adjustments to better meet the needs of all groups of students. Overall, curriculum review is very well
established in the school and a highly effective mechanism to ensure alignment with national priorities and
the ongoing development of student need.

Next Steps:

1. Continue to embed and monitor the new Cambridge curriculum in the Foundation Stage.

2. Continue to review and effectively adjust the curriculum based upon gap analysis, particularly in phases 4
English and science.

3. Strengthen the learning experiences throughout the EMS curriculum by further embedding interesting and
relevant experiences of the UAE culture and society.



Curriculum adaptation

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Curriculum
adaptation

Outstanding Outstanding Outstanding Outstanding

Findings:

The school makes regular and consistent modifications to the curriculum to meet the needs of all groups of
students. The curriculum is modified by school leaders with ongoing curriculum reviews that include a focus
on modifications to the curriculum. At weekly meetings of teachers and subject leaders, a whole-week plan
is set covering teachers’ daily lesson plans. This is done under the supervision of the academic advisor. The
success of these adaptations is evident in the consistent implementation and regular PD for teachers. All
teachers apply modifications that ensure student engagement and challenge for students of all abilities.

The curriculum is designed to motivate students. Opportunities for enterprise, innovation, creativity and
social contributions are embedded into the curriculum. Extracurricular activities are part of the written
curriculum. The school has taken a few steps to make sure students benefit from activities outside school
hours by engaging students in some extracurricular activities. These are provided through a number of
curricular areas such as the creative arts, student-led hydroponics initiatives, the music groups and robotics
club. Teachers plan for these, and they are successfully achieved in a number of lessons. There are a few
community links to enhance students’ academic and personal development.

The curriculum is comprehensive in coverage and in the development of students’ understanding and
appreciation of the UAE’s heritage, traditions, culture, and values. The curriculum is tailored to reflect local
culture and values, which enriches the learning experience and helps students connect with their heritage.
Appropriate learning experiences are integrated through most aspects of the curriculum and reflect these
local traditions and values.

Next Steps:

1. Ensure that all teachers include modifications to the curriculum in their lessons that effectively meet the
needs of all groups of students.

2. Widen opportunities in all subjects for students to engage in activities that are innovative, creative and
enterprising.

3. Take stock of the opportunities for extra-curricular activities and determine which are a priority for the
school.



PS5: The protection, care, guidance and support of students

Health and safety, including arrangements for child protection /
safeguarding

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Health and safety,
including
arrangements for
child protection /
safeguarding

Outstanding Outstanding Outstanding Outstanding

Findings:

The school has adopted a rigorous program of safeguarding which is thoroughly communicated to all
students, teachers, staff, and parents including an emphasis on the Child Protection Policy. All staff across all
components of the school receive comprehensive training from the designated safeguarding leads with
increasing levels of safety procedures and certification of training. The school is highly effective in ensuring
that all students are protected from all forms of abuse, including cyber-bullying by a comprehensive
reporting system that can be accessed by all stakeholders. All students are aware of the processes to keep
themselves safe and people they can approach if they have any well-being issues. Students emphasized
their feeling of safety in the school environment.

There are meticulous health and safety arrangements in school which are closely monitored through
systematic processes and inspections including fire drills, and extensive emergency procedures. All
stakeholders take pride in the safety, security, and hygiene in the school. Supervision of students is a priority
of the school and effective procedures are in place with the organization of buses leaving and arriving at
school. Transitioning of students between classes, especially in phases 3 and 4, and leaving school, due to
sheer numbers, can be challenging. The school conforms to all legal requirements and fully complies with the
strict procedures of safety required by the corporate operators of the school.

Effective policies and procedures are in place to ensure that students are safe. On-site security, laboratory
chemicals, clinic waste disposal, and daily cleaning of the school are very well managed and the school
demonstrates exemplary maintenance and record-keeping practices. Weekly inspections and detailed logs
ensure that all issues are resolved in a timely manner, including major works like the leakage from the school
swimming pool which is due to be resolved swiftly, this highlights that facilities are maintained in excellent
condition, ensuring minimum disruption to the learning atmosphere of the school. All medications in the two
clinics and confidential files are securely stored and locked. Records of minor incidents are available in the
clinics with any concerns of importance logged on the main digital system.

The premises provide an excellent physical environment for all students. They are inclusive and meet the
needs of students including those with physical needs with access to ramps and a number of lifts available
on each floor. There are a number of specialist sports and other facilities both externally and in school,
including sensory rooms for students and a well-being room for staff.

The promotion of health and well-being is embedded in the school’s ethos of a fully inclusive and happy
school. Various health and wellbeing workshops are given to the students, these include talks on oral
hygiene, anti-bullying, mental well-being, and health and nutrition as well as other issues of safe and healthy
lifestyles. The school ensures comfort and safety through the availability of the healthy food canteen, easy
access to drinking water, and shaded areas for students to sit during their break times.



Next Steps:

1. Continue to raise awareness of online safety with students, parents ,and the wider community.

2. Reinforce the monitoring of movement of all students when transitioning between lessons and exiting at the
end of the school day.

3. Continue to monitor students’ understanding of the importance of leading a healthy lifestyle and the
benefits this has on maintaining their health both physically and mentally.



Care and support

Performance
Indicator

KG Cycle 1 Cycle 2 Cycle 3

Care and support Outstanding Outstanding Outstanding Outstanding

Findings:

Teachers have an excellent rapport with their students, built on mutual respect and trust. As a result,
behavior management in classrooms and around the school is highly effective. The school has a
comprehensive behavior policy outlining sanction procedures, which are shared with parents and students
to ensure clear expectations.

The school keeps detailed records of attendance and punctuality. Procedures are well promoted though a
range of communication channels, such as newsletters and parent information sessions. Follow-up of
unauthorized absences or lateness is consistent and efficient.

The school has detailed and informed procedures to identify students with additional learning needs. And
those with gifts and talents (G&T). Their needs are swiftly identified through a wide range of systems and
procedures. Information is regularly shared with parents who are fully involved in the assessment systems.
The school has specialized staff with evident expertise that leads the identification process and ensures that
all staff are well trained in the systems used for identification. The school effectively uses assessment data,
parental referrals, and teacher observations to identify G&T students.

The school’s support for students with additional learning needs is comprehensive and highly focused.
Identified students have individual development learning plans (DLPs) which are monitored termly. The
progress of students with additional learning needs is tracked but not effectively assessed or tracked across
a wide range of subjects. Consequently, the progress these students make in not accurately reflected in the
data systems used by the school. G&T students that have been identified are provided with extra- curricular
activities to optimize their learning. They hold leadership and support roles in school such as Innovation
Ambassadors to teach robotics and reading buddies to lower year groups to support literacy development.

The well-being and personal development of all students are paramount in the school. The school has
trained staff in mental health to identify early signs or triggers of mental health concerns; this has helped
with early identification and provided more immediate support and access to specialized resources,
monitored. Effective personal guidance and support are provided for senior students. Visits by professionals
from different careers and links with external higher educational establishments along with dedicated
guidance help students prepare for different career pathways. Dedicated career staff organize career fairs,
support the UCAS system and interview skills.

Next Steps:

1. Rigorously make use of students with additional learning needs' baseline information to show a more
accurate overview of their progress, across all their subjects.

2.  Maintain the consistency of approach and support for the identification of and the provision for gifted and
talented students.

3. Continue to implement procedures for the promotion of attendance and punctuality to maintain the high
levels of attendance.



PS6: Leadership and Management

The effectiveness of leadership

Performance Indicator Quality judgement

The effectiveness of leadership Outstanding

Findings:

The school’s leadership, led by the principal, is driven by a clear and compelling vision that all students
deserve high-quality learning opportunities, with inclusion at the core of the school’s values. The principal
places a strong emphasis on empathy and kindness in all interactions, ensuring a supportive environment for
both students and staff. This vision is aligned with the UAE’s national goals and Emirati priorities, embedding
cultural diversity into the school’s practices. The principal and senior leadership team (SLT) is committed to
excellence and has high expectations across all areas, ensuring that every student has access to
consistently high-quality teaching. The school is fully inclusive open to all students and has developed an
extremely effective and well-staffed inclusion team meets the needs of all students.

The leadership team, which includes homegrown senior leaders, has a comprehensive understanding of the
Cambridge, English National Curriculum (ENC) and the UAE Ministry of Education (MoE) curriculum. They are
highly qualified with diverse teaching and leadership experiences in the UK, South Africa, Ireland and the
UAE. Leaders across the school have an extensive knowledge of best practices in teaching, learning, and
assessment, as evidenced by the school’s external teaching accreditation in 2022. Leaders have
contributed to the success of the curriculum, instruction, and assessment (CIA) for the last 9 years. Leaders
are continually seeking expertise from external sources to refine their teaching and learning strategies.  The
leadership team works collaboratively to maintain high standards and drive improvements, with a particular
focus on supporting students with diverse learning needs, including EAL and SEND students.

The school prides itself on developing strong relationships and highly effective communication within the
school community and with external stakeholders. There is a culture of professionalism, with consistent and
open interactions among staff. Staff engagement is high, and the principal and SLT are known for being
accessible and supportive, ensuring that staff feel heard and valued. The distributed leadership model builds
internal capacity by identifying and very effectively developing talent within the school, supported by high-
quality professional development opportunities. This approach has created a strong sense of collective
accountability and a highly positive morale throughout the school. The principal’s leadership is characterized
by an open-door policy, senior leaders are very visible throughout the school and there is a strong focus on
staff wellbeing.

The school leadership has demonstrated a strong capacity to improve, with a clear understanding of the
actions required to raise standards further. Leaders have been proactive in responding to areas identified for
improvement since the last inspection. They have introduced several innovative initiatives to address
barriers to learning, such as focusing on language development for EAL learners and making key
adaptations to the curriculum, particularly in the Foundation Stage leading to improvements in literacy and in
mathematics in phase 4. The leadership team creates a culture of continuous professional development,
encouraging staff to share best practices and further develop their teaching and leadership skills. Leaders
have been successful in enhancing progress in English, embedding High Performance Learning strategies,
and maintaining significantly high staff engagement levels.



Leaders have been highly successful in maintaining high standards with measurable improvements based
upon the previous recommendations. The leadership team is committed to ensuring that all students,
regardless of background or starting point, have access to high-quality learning opportunities. The school’s
100% university acceptance rate for Year 13 students, both locally and internationally, reflects the
effectiveness of the leadership in preparing students for their next steps. Leaders hold themselves and their
staff accountable for the outcomes of their students through regular tracking of student data and high-
performance lesson observations. The school has a robust performance management system that holds all
staff accountable for student achievement, ensuring that both teaching and learning are continually
improving. Leaders also ensure compliance with all statutory and regulatory requirements, taking their
obligations seriously and proactively addressing areas for improvement.

Next Steps:

1. Continue to embed high-performance learning strategies across all areas of the curriculum with a renewed
focus on scaling those successful initiatives.

2. Strengthen systems to monitor and enhance students' personal and social development.

3. Continue to build upon the progress made with EAL students and strengthen support for all those with
additional learning needs.



School self-evaluation and improvement planning

Performance Indicator Quality judgement

School self-evaluation and improvement planning Outstanding

Findings:

The school’s self-evaluation process is highly effective, with senior leaders demonstrating a clear and
accurate understanding of the school’s strengths and areas for improvement. The school has a well-
established system for collecting and analysing data, which informs the strategic direction of the school. This
includes a range of internal and external data including metrics from the monitoring of teaching and
learning. The leadership team is proactive in identifying areas for development, particularly in improving
student achievement, with a expert focus on EAL learners in the lower phases and examination results and
university destinations in Phase 4.

Regular reflection on practices ensures that all aspects of the school’s provision are critically reviewed,
leading to actionable insights for ongoing improvement. This reflective process is underpinned by a
commitment to continuous improvement across the school.

The schools monitoring of teaching performance is rigorous and systematic focusing upon the impact of
teaching on students learning. Teachers are regularly observed by the schools’ teaching and learning
champions providing judgements of teaching standards linked closely to the UAE School Inspection
Framework. This feeds into the school’s performance management system overseen by heads of
department and senior leaders to ensure high teaching standards are consistent and maintained. This
systematic process is embedded in the school and based on well-established teaching and learning
principles. Evaluations include lesson observations, learning walks, book monitoring to track the quality of
students’ work, and a systematic electronic tracking program where all information is collated and easily
retrievable.

School improvement planning is characterized by coherence, ambition, and collaboration, underpinned by
valid data as reflected in the school’s development plans. The proposed actions are realistic and provide a
prioritised approach to both short- and medium-term planning covering a three-year cycle. Previous
recommendations are successfully addressed and improved upon, identifying student need and aligning
with the UAE national agenda. The document includes timelines and targets although some are rather
generic across subjects. The school demonstrates a clear capacity to innovate and provide creative
solutions to address barriers, responding to changing circumstances, such as the phase 4 mathematics re-
sequencing. The school has a comprehensive support structure to maintain and improve teacher
performance and responds quickly and effectively to issues raised by parents in surveys and the local
advisory boards. The school is very effective and has a sustained positive impact on student attainment.

Despite changes in senior leadership, including the principal, the school has maintained its strong
performance. It has made significant progress in addressing all the recommendations from the previous
inspection report. Consistent high-quality teaching, effective student support, and sustained results are
evident throughout. High standards and expectations for learning and professional development are integral
to the school drive for excellence. The school is very effective and has a sustained positive impact on
student achievement.



Next Steps:

1. Continue to drive innovation by regularly identifying emerging challenges and applying creative solutions to
maintain the school’s high standards. 

2. Further refine and specify the targets to ensure they are subject-specific, measurable, and aligned with the
distinct needs of students in each area of learning.

3. Enhance the collection of impact data for self-evaluation to provide a more thorough understanding of the
quality of initiatives and training programs.



Parents and the community

Performance Indicator Quality judgement

Parents and the community Outstanding

Findings:

Parents are highly supportive of the school and the senior leadership team. They participate fully in the life of
the school in a planned and purposeful manner. Parents engage in numerous ways, from informal coffee
mornings and classroom support to active participation and, in some cases, taking on leadership roles in
school-wide events and celebrations. The school actively solicits parents' feedback, including regular parent
surveys, and responds positively to their suggestions. Recent feedback has led to an expanded variety of
extracurricular activities on weekends to ensure all parents have the opportunity to attend.

A comprehensive and highly effective range of communication channels ensures that parents remain well-
informed about their child’s learning and development. The school has an open-door policy for parents to
access teachers and staff. It promptly informs parents of any concerns or incidents during the day. Parents
are fully involved as partners in their children's education, especially for additional learning needs.

Parents receive regular reports regarding their children’s progress and attainment. The reports provide
helpful, detailed, and accurate information to parents regarding students’ achievements and targets for
improvement. Parents can review their child's progress and feedback through the open-door policy and
through digital platforms. Parents speak highly of the many opportunities they have to contribute to their
child’s learning and progress.

The school contributes to local, national, and international levels. Parents appreciate the wide range of
opportunities afforded to their children to travel to various parts of the world through events such as
supporting schools in Kenya and Borneo and visits to universities such as Harvard and Seattle. The school
supports the local community by donating food parcels and engaging in music performances in local events.

Next Steps:

1. Increase opportunities for students to make sustained local community contributions.



Governance

Performance Indicator Quality judgement

Governance Outstanding

Findings:

The insightful local governing board ensures that governance in the school reflects and responds sensitively
to the views of all stakeholders. The Local Advisory Board (LAB) oversees the schools’ strategic aims and
objectives and has parents and a wide range of community stakeholders as members. The LAB is enhanced
by experienced and highly competent corporate members forming the School Support Centre (SSC) who
ensure that the school has an informed understanding of how well it performs in comparison with its partner
schools. Governors employ a range of informal and formal processes in holding school leaders to account
through regular reflection on performance that ensures they have comprehensive and accurate knowledge
about the school.

The SSC systematically monitors the actions of the school and very effectively holds leaders to account for
student achievement and school performance. Accountability is actioned through formalized systems and
regular contact between the SSC cluster lead and the school who is the line manager for the principal.
Minutes of LAB and SSC meetings are kept with actions. The SSC oversees the performance management
system which is a key element of the principal appraisal process. They act as a critical friend working in
partnership with the principal providing autonomy and trust to all senior leaders.

The SSC working collaboratively with the LAB makes a significant contribution to the school's leadership and
has a very positive influence on the school’s leadership and strategic direction. The SSC provides highly
effective HR, business support and data services which get ahead of problems ensuring the smooth and
efficient running of the school evident in the very successful succession planning. They are dedicated to
fully realizing their students' potential through high-level academic education and strong personal
development support. The board meets all regulatory and statutory requirements, including UAE priorities,
ensuring good staffing and resources, significantly contributing to the school's performance.

Next Steps:

1. Strengthen further the support for the embedding of the Cambridge curriculum in the Foundation Stage to
accelerate language acquisition.

2. Further develop ways in which the student voice can play a more direct role in the decision-making of the
school.

3. Continue to develop, support, and monitor high-quality teaching ensuring that best practice in teaching,
learning, and assessment is consistently spread across all phases.



Management, staffing, facilities and resources

Performance Indicator Quality judgement

Management, staffing, facilities and resources Outstanding

Findings:

All aspects of the day-to-day management of the school are highly efficient and effective. All staff and
students are well aware and respectful of the school’s routines and requirements. Staff organize lessons and
activities very effectively so that no learning time is lost during the school day. Timetabling is efficient and
highly effective in ensuring that all available time is optimized for the learning and development of students.

There are sufficient, appropriately qualified teachers to provide a high-quality and varied curriculum.
Learning support assistants play a vital role in the support for students with additional learning needs.
Teachers in all phases are well qualified and deployed effectively to ensure a consistent approach to
delivering the school ethos and expectations. This consistent approach to teaching has a beneficial impact
on students’ learning and overall school experience.

All staff benefit from a regular and comprehensive program of professional development, such as adaptive
teaching, and have opportunities to pursue a wide range of individual professional development goals. The
staff are effectively deployed and create a positive learning environment in all areas of the school.

The premises and facilities across all phases ensure a safe, stimulating and pleasant environment that
supports students’ academic, personal development and extracurricular activities. The premises and
facilities provide a clean, well-maintained environment for learning and teaching. The teaching areas are
appropriately sized and well-equipped. Students have access to a wide range of specialist areas in school
such as performance rooms, study rooms and therapy rooms. Furniture and fittings are of high quality and
very well maintained. Storage and display facilities are in excellent order.

The school is exceptionally well-equipped with a comprehensive range of high-quality, up-to-date resources
that align with curriculum requirements and meet the needs of both teachers and students. Resources are
effectively utilized across all phases and subjects to support student learning and development. Learning
technologies are seamlessly integrated into most lessons, enhancing student engagement and promoting
active learning. All areas of the curriculum are well-resourced, ensuring equitable access to materials that
support diverse learning needs and foster academic success.

Next Steps:

1. Continue to provide a wide range of resources to help inform and support gifted and talented students. 

2. Further develop and monitor the impact of HPL professional development to ensure that it is effectively
deployed across all lessons.

3.  Continue to extend the use of learning technologies by students to enhance their learning, particularly to
develop their research, presentation, and independent skills.

If you have a question or wish to comment on any aspect of this report, please contact irtiqaa@adek.gov.ae



If you have a question or wish to comment on any aspect of this report, please contact irtiqaa@adek.gov.ae
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